











TIER 2: SMALL GROUP

INTERVENTIONS

Focus

Program

Grouping

Time minutes per day in small group 1IN addition to
__minutes of core instruction

Assessment progress monitoring on target skills to ensure

adequate progress and learning

Interventionist

Setting

Thanks to Sharon Vaughn for this image



TIER 3: INTENSIVE INTERVENTIONS

For students with marked difficulties in

Focus and who have not responded adequately to Tier | and
Tier 2 efforts

Program Ind|V|qQaI|zed and responsive intervention emphasmng
the critical elements of for students with

difficulties/disabilities
Grouping
Time minutes per day in small group In addition to
minutes of core instruction.
progress monitoring on target skills to ensure
Assessment

adequate progress and learning

Interventionist

Setting

Thanks to Sharon Vaughn for this image



HOW DO TIER 2 AND TIER 3

DIFFER?

Tier Il Interventions Tier 11l interventions

Amount of
Daily
Instruction
Durati ??? weeks 777 weeks
uration _
(1 or 2 rounds) (rlga?%ts);y several
Groupsize  1: 777 1:277
Ongoing
progress 277 299
monitoring

Thanks to Sharon Vaughn for this image



No Excuses : Making Rtl Work with
Secondary Students

Ask Yourself
(Leadership Questions @Tiers 2 & 3)

* Am | providing for Tiers of
Interventions for academics and

Challenges in Implementation

1. Student Need Based on
Evidence & Data ?

2.Right Method(s) to Measure behavior?
PI“OQF‘ZSS ? » How Well are the Tiers Working based
3.Intervention is Scientifically- on student performance data?
based or Evidence-based ? » What Resources do | need at my
) : e -
4 Personnel Trained to Pr‘oper‘ly school to implement with integrity
Implement ?
I t of Training C \f H ' H
e ot o Pike's 6 Ps of Preparation
Traini Concept kil Applicati
Cg:]r::g:\gen‘r p?\ré(:eizfand- ?A;Ta:lmgn?l ppilcation Pr'Opef‘
" Use Preparation and
Presentation .
of Toeary Practice
Modeling by
Trainer Prevent
Prucfli;ek& P
Feedbark oor
Coachi
e Performance

Traditional Approaches to Special Education Entitlement

Challenges in Implementation vs.
Progress

Response to Intervention (Rtl)
5. P | allocated time t
. Fersonnel allocated Time To rogress
Instruction
Entitlement

properly implement ? ®.
6. Environment is Arranged to Traditional
Support Effective

. .) onitor
Implementation : e {@ @
Progress

Intervention

7. Implementation Integrity can iniuct
be Measured ? Ol £ 1%
Intervent- ® Intervent-
ions (2) ions (3)

Response to Intervention
(Adapted from Clark Dorman, Ph.D.
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No Excuses : Making Rtl Work with
Secondary Students

Leadership Accountability on TST Implementation Integrity
PrOblem-SOIVmg Team Practices 1. Area(s) of concern were identified in measurable
e The Principal Actively Participates terms? Yes or No
* The Principal Uses Data to Examine 2.Observable/measurable replacement behaviors
Concerns were identified? Y or N

3.The student's current level(s) of performance (aka

* The Principal Supports Teachers in baseline) was described in measurable terms? Y or

Implementation N
* The Principal Tracks Intervention 4. The student's desired level of performance (aka
Implementation goal) was described in measurable terms? Y or N
* The Principal evaluates ‘TST’ based on 5. At least one intermediate step (or objective)
the percent of problems solved without indicating the intervention was working effectively

Special Education was described? Y or N

TST Implementation Integrity

6. An intervention to improve student performance
was designed in the form of an Intervention

Plan? Y or N :
7. The individuals responsible for implementing Q u eStI O n S

and supporting the Intervention Plan were
identified? Y or N &

8. A method for measuring progress towards the
desired level of performance (aka goal) was

described? Y or N
9. The frequency (how often) the measure of CO m m e ntS ?

progress will be used was specified? Y or N

10. A date for the review of the intervention plan
and progress monitoring data was specified?

acoulter@lsuhsc.edu Q

www.monitoringcenter.Isuhsc.edu

W. Alan Coulter, Ph.D.
acoulter@lsuhsc.edu



Making Time for Collaboration

It is also imperative that teachers be provided with time to meet during their contractual day. We believe it is insincere
and disingenuous for any school district or any school principal to stress the importance of collaboration, and then fail
to provide time for collaboration. One of the ways in which organizations demonstrate their priorities is allocation of
resources, and in schools, one of the most precious resource is time. . . . The following list is not meant to be
comprehensive but is merely intended to illustrate some of the steps schools and districts have taken to create the
prerequisite time for collaboration.

» Common Preparation — Build the master schedule to provide daily common preparation periods for teachers
of the same course, or department. Each team should then designate one day each week to engage in collaborative,
rather than individual planning.

» Parallel Scheduling — Schedule common preparation time by assigning the Specialists—physical education
teachers, librarians, music teachers, art teachers, instructional technologists, guidance counselors, foreign language
teachers, etc.—to provide lessons to students across an entire grade level at the same time each day. The team should
designate one day each week for collaborative planning. Some schools build back-to-back specials classes into the
master schedule on each team’s designated collaborative day, thus creating an extended block of time for the team to
meet.

» Adjusted Start & End Time of Contractual Day — Members of a team, department or an entire faculty
agree to start their workday early or extend their workday one day each week to gain collaborative team time. In
exchange for adding time to one end of the workday, the teachers are compensated by getting the time back on the
other end of that day. For example, on the first day of each school-week the entire staff of Adlai Stevenson High
School in Lincolnshire, lllinois begins their workday at 7:30 a.m., rather than the normal 7:45 a.m. start-time. From
7:30 — 8:30 am, the entire faculty engages in collaborative team meetings. Student arrival begins at 7:40 am, as usual,
but the start of class is delayed from the normal 8:05 until 8:30. Students are supervised by administration and non-
instructional staff in a variety of optional activities such as breakfast, library and computer research, open gym, study
halls, and tutorials. To accommodate for the twenty-five minutes of lost instructional time, five minutes is trimmed
from five of the eight fifty-minute class periods. The school day ends at the usual 3:25 p.m., buses run their regular
routes, and Stevenson teachers are free to leave at 3:30 rather than the 3:45 time stipulated in their contract. By
making these minor adjustments to the schedule on the first day of each week, the entire faculty is guaranteed an hour
of collaborative planning to start each week, but their work day or work week has not been extended by a single
minute.

» Shared Classes — Teachers across two different grade levels or courses combine their students into one class
for instruction. While one teacher/team instructs the students during that period, the other team engages in
collaborative work. The teams alternate instructing and collaborating to provide equity in learning time for students
and teams. Some schools coordinate shared classes to ensure that older students adopt younger students and serve as
literacy buddies, tutors and mentors.

» Group Activities/Events/Testing — teams of teachers coordinate activities that require supervision of
students rather than instructional expertise (i.e. videos, resource lessons, read-alouds, assemblies, testing).
Nonteaching staff supervise students while the teachers engage in team collaboration.

» Banking Time — Over a designated period of days, instructional minutes are extended beyond the required
school day. After banking the desired number of minutes on designated days, the instructional day ends early to allow
for faculty collaboration and student enrichment. In a middle school, for example, the traditional instructional day
ended at 3:00 p.m.; students boarded buses at 3:20 and the teacher contractual day ended at 3:30. The faculty decided
to extend the instructional day until 3:10 p.m. rather than 3:00 p.m. By teaching an extra ten minutes nine days in a
row, they “bank” ninety minutes. On the tenth day, instruction stops at 1:30 and the entire faculty has collaborative
team time for two hours. The students remain on campus and are engaged in clubs, enrichment activities, assemblies,
etc. sponsored by a variety of parent/community partners and co-supervised by the school’s non-teaching staff.

» In-Service/Faculty Meeting Time — Schedule extended time for teams to work together on staff
development days and during faculty meeting time. Rather than requiring staff to attend a traditional whole staff
inservice session or sit in a faculty meeting while directives and calendar items are read to highly educated
professionals, shift the focus and use of these days/meetings so members of teams have extended time to learn with
and from each other.

Adapted from Learning by Doing: A Handbook for Professional Learning Communities at Work™
(DuFour, DuFour, Eaker, & Many, © Solution Tree, 2006, pp. 95-97)





